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INDEPENDENT AUDITOR’S REPORT  

 

To the readers of Nayland College’s financial statements for the year ended 31 December 2023 

 

The Auditor-General is the auditor of Nayland College (the School). The Auditor-General has appointed 

me, Michael Lee using the staff and resources of Crowe New Zealand Audit Partnership, to carry out the 

audit of the financial statements of the School on his behalf. 

 

Opinion 

 

We have audited the financial statements of the School on pages 3 to 18, that comprise the statement of 

financial position as at 31 December 2023, the statement of comprehensive revenue and expense, 

statement of changes in net assets/equity and statement of cash flows for the year ended on that date, and 

the notes to the financial statements that include accounting policies and other explanatory information. 

 

In our opinion the financial statements of the School:  

 

a) present fairly, in all material respects: 

  

▪ its financial position as at 31 December 2023; and 

▪ its financial performance and cash flows for the year then ended; and 

 

b) comply with generally accepted accounting practice in New Zealand in accordance with Public Sector 

– Public Benefit Entity Standards Reduced Disclosure Regime. 

 

Our audit was completed on 29 August 2024. This is the date at which our opinion is expressed. 

 

The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board and 

our responsibilities relating to the financial statements, we comment on other information, and we explain 

our independence. 

 

Basis for our opinion 

 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate 

the Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued 

by the New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards 

are further described in the Responsibilities of the auditor section of our report. 

 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

 

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 

opinion. 

  



 

 

 

Responsibilities of the Board for the financial statements  

 

The Board is responsible on behalf of the School for preparing financial statements that are fairly presented 

and that comply with generally accepted accounting practice in New Zealand.  

 

The Board is responsible for such internal control as it determines is necessary to enable it to prepare 

financial statements that are free from material misstatement, whether due to fraud or error.  

 

In preparing the financial statements, the Board is responsible on behalf of the School for assessing the 

School’s ability to continue as a going concern. The Board is also responsible for disclosing, as applicable, 

matters related to going concern and using the going concern basis of accounting, unless there is an 

intention to close or merge the School, or there is no realistic alternative but to do so. 

 

The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 

 

Responsibilities of the auditor for the audit of the financial statements  

 

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 

free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 

our opinion.  

 

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 

accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when 

it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud 

or error. Misstatements are considered material if, individually or in the aggregate, they could reasonably 

be expected to influence the decisions of readers taken on the basis of these financial statements. 

 

For the budget information reported in the financial statements, our procedures were limited to checking 

that the information agreed to the School’s approved budget. 

 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

 

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 

judgement and maintain professional scepticism throughout the audit. Also: 

 

▪ We identify and assess the risks of material misstatement of the financial statements, whether due to 

fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 

evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting 

a material misstatement resulting from fraud is higher than for one resulting from error, as fraud may 

involve collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 

▪ We obtain an understanding of internal control relevant to the audit in order to design audit procedures 

that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 

effectiveness of the School’s internal control. 

 

▪ We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 

estimates and related disclosures made by the Board. 

 

▪ We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 

and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 

conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we 

conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to 

the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
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opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s 

report. However, future events or conditions may cause the School to cease to continue as a going 

concern. 

 

▪ We evaluate the overall presentation, structure and content of the financial statements, including the 

disclosures, and whether the financial statements represent the underlying transactions and events in 

a manner that achieves fair presentation. 

 

▪ We assess the risk of material misstatement arising from the school payroll system, which may still 

contain errors. As a result, we carried out procedures to minimise the risk of material errors arising 

from the system that, in our judgement, would likely influence readers’ overall understanding of the 

financial statements. 

 

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit 

and significant audit findings, including any significant deficiencies in internal control that we identify during 

our audit.  

 

Our responsibilities arise from the Public Audit Act 2001. 

 

Other information 

 

The Board is responsible for the other information. The other information comprises the information included 
on pages 1 to 2, including the Statement of Variance, Te Ao Maori and Equal Employment, but does not 
include the financial statements, and our auditor’s report thereon. 
 

Our opinion on the financial statements does not cover the other information and we do not express any 

form of audit opinion or assurance conclusion thereon. 

 

In connection with our audit of the financial statements, our responsibility is to read the other information. 

In doing so, we consider whether the other information is materially inconsistent with the financial 

statements or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, 

based on our work, we conclude that there is a material misstatement of this other information, we are 

required to report that fact. We have nothing to report in this regard. 

 

Independence 

 

We are independent of the School in accordance with the independence requirements of the Auditor-

General’s Auditing Standards, which incorporate the independence requirements of Professional and 

Ethical Standard 1 International Code of Ethics for Assurance Practitioners (including International 

Independence Standards) (New Zealand) (PES 1) issued by the New Zealand Auditing and Assurance 

Standards Board. 

 

Other than the audit, we have no relationship with or interests in the School. 

 

 

 

 

 

Michael Lee 

Crowe New Zealand Audit Partnership 

On behalf of the Auditor-General 

Nelson, New Zealand  
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School Population 
 
2023 

The school roll as of 1 March 2023 consisted of: 
Year Male Female Another 

gender / 
Not stated 

Secondary 
Tertiary 

Pathway 
Students 

Alternative 
Education 

(Youth 
Nelson) 

International Total 

Year 9 139 164 2  2 2 309 
Year 10 156 144 4  6 1 311 
Year 11 173 187 3 1.6  19 383.6 
Year 12 118 121  26.4  15 270.4 
Year 13 78 98.4 2 3.2  15 196.6 
Total 664 714.4 11 31.2 8 52 1480.6 
The school was open for 380 half days. 
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Strategic Plan 
Strategic Aims Annual Objectives 2021 Annual Objectives 2022 Annual Objectives 2023 

SUCCESS 
 
To ensure that all 
students strive for 
personal success and 
leave Nayland College 
ready for their next 
steps in the world. 
(NELP 2.4, 3.6) 

1.1 That students can track and 
interpret their own learning and 
progression through the curriculum 

1.2 That course construction and 
delivery maximises opportunities 
for students to achieve at 
endorsement and scholarship level 

1.3 That academic mentoring processes 
strengthen learning relationships to 
enable student success   

1.4 That staff are preparing for the new 
National Certificate of Educational 
Achievement framework to 
promote success 

1.5 Teachers are prepared and 
confident in using online teaching 
strategies, both within a blended 
and fully digital context  

1.1 That students set their own educational 
and academic goals and take the 
necessary steps to achieve them. 

1.2 That course construction and delivery 
maximises opportunities for students to 
achieve at merit and excellence level and 
achieve scholarship level.  

1.3 That academic mentoring processes 
empower students to make independent 
choices about their learning. 

1.4 That staff are continuing to prepare for 
the new National Certificate of 
Educational Achievement framework to 
promote success. 

1.5 Teachers are prepared and confident in 
using online teaching strategies, both 
within a blended, hybrid and fully digital 
context. 

1.1 That course construction and delivery 
maximises opportunities for students to 
achieve. 

1.2 That academic mentoring processes 
empower students to make independent 
choices about their learning. 

1.3 That staff are continuing to prepare for 
the new National Certificate of 
Educational Achievement framework to 
promote success. 

1.4 Students are well prepared to achieve 
success in literacy and numeracy 
standards.  

1.5 Staff are engaging with the curriculum 
refresh change process. 
 

OPPORTUNITY 
 
A wide-range of 
authentic and 
culturally-rich 
opportunities both 
within and extra to the 
curriculum empower 
all learners to be 
treaty partners and 
global citizens. 
(NELP 1.2, 3.5, 4.7) 

2.1 Place and culturally responsive 
pedagogies, in conjunction with  
Ngāti Koata, are embedded and 
shared across all learning areas  

2.2 That our new junior curriculum is 
implemented to ensure smooth 
transitions and clear links across 
and within learning areas 

2.3 To further develop and maintain 
learning programmes in partnership 
with our iwi, hapū and whānau that 
reflect New Zealand’s cultural 
diversity and, in particular, the 
unique position of Māori as tangata 
whenua. 

2.1 Place and culturally responsive 
pedagogies, in conjunction with Ngāti 
Koata and other mana whenua and local 
whānau, are embedded across all 
learning areas. 

2.2 That our new junior curriculum is 
embedded with smooth transitions and 
clear links across and within learning 
areas. 

2.3 To further development and maintain 
learning programmes in partnership with 
our iwi, hapū and whānau that reflect 
New Zealand’s cultural diversity and, in 
particular, the unique position of Māori 
as tangata whenua.  

2.4 To support engagement in global 
citizenship and sustainability. 

2.1 Place and culturally responsive 
pedagogies, including Matauranga Māori, 
in conjunction with Ngati Koata, and 
other iwi, are embedded across all 
learning areas. 

2.2 That our new junior curriculum is 
embedded with smooth transitions and 
clear links across and within learning 
areas. 

2.3 To further develop and maintain learning 
programmes in partnership with our iwi, 
hapū and whānau that reflect New 
Zealand’s cultural diversity and, in 
particular, the unique position of Māori 
as tangata whenua.  

2.4 To support engagement in global 
citizenship and sustainability. 
 

AKO 
 
To inspire all learners 
through positive 
relationships and 
effective teaching and 
learning practices. 
(NELP 3.5) 

 

3.1 Staff consistently apply strategies 
from the ‘Nayland College Teacher 
(NCT) Profile’ in everyday practice 

3.2 Strengthen learning support 
processes to provide safe and 
accessible learning to all students 

3.3 That the Puna Ako programme 
strengthens learning connections 
and academic mentoring 
relationships across the school  

3.1 ‘Nayland College Teacher (NCT) Profile’ 
practice is embedded in the culture of 
the school.  

3.2 Continue to strengthen learning support 
processes to provide safe and accessible 
learning to all students.  

3.3 Supplementary programmes strengthen 
learning connections and academic 
mentoring relationships across the 
school. 

3.4 Promote cultural-competency teaching 
and training for students and teachers. 

3.1 ‘Nayland College Teacher (NCT) Profile’ 
practice is embedded in the culture of 
the school.  

3.2 Continue to strengthen learning support 
processes to provide safe and accessible 
learning to all students.  

3.3 Supplementary programmes strengthen 
learning connections and academic 
mentoring relationships across the 
school. 

3.4 A Te Ao Māori class is established in Year 
9. 
 

RESPECT 
 
To develop an inclusive 
and equitable learning 
community through 
valuing and nurturing 
our hauora. 
(NELP 1.1, 2.3) 

4.1 Reemphasise our school PB4L Tier 
One focus  

4.2 Promote positive student behaviour 
through explicit teaching of the 
SOAR values 

4.3 Strengthen the peer support 
programme 

4.4 Implement new processes to cater 
for at-risk students on campus  

4.1 PB4L tiered framework used effectively 
across the school.   

4.2 Promote positive student behaviour 
through explicit teaching of the SOAR 
values and the use of restorative 
practices. 

4.3 Expand student leadership opportunities. 
4.4 Embed new processes to cater for at-

risk students on campus.  
4.5 Implement new pastoral line leadership 

structure. 

4.1 PB4L tiered framework used effectively 
across the school.   

4.2 Staff competently utilise restorative 
practice strategies within our SOAR 
values framework.  

4.3 Student leadership opportunities are 
expanded. 

4.4 Targeted learning programmes are 
strengthened to cater for diverse 
learning needs. 

4.5 A new waka structure is implemented. 
4.6 Student attendance is improved. 
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Targets 
Target 1: All target students working towards Level 4 upon entry to Nayland College will make 
accelerated progress towards Level 5 by the end of Year 10.  
 
Notes: 
‘Working towards level 4’ means working towards NZ curriculum level 4. This is the expected level for the end 
of year 9. Curriculum level 5 is the expected level for the end of year 10. 
‘Expected progress’ is defined as moving one curriculum level in one year.  
‘Accelerated progress’ is defined as moving more than one curriculum level in one year.  
‘Limited progress’ is defined as moving less than one full curriculum level in one year. 
 
Year 9 target learners working towards Level 4 upon entry to Nayland College (Literacy – Reading): 

Ethnicity 
Target 

Learners 
Total 

Learners 
% of Total 

Accel. 
progress 

Expected 
progress 

Limited 
progress 

NZ European 51 198 26% 5% 20% 75% 
Māori 18 54 33% 0% 30% 70% 
Asian 2 18 11% 0% 0% 100% 
MELAA 5 8 63% 20% 20% 60% 
Pasifika 7 13 54% 17% 33% 50% 
Male 51 139 37% 11% 22% 67% 
Female 34 158 22% 0% 21% 79% 
Diverse 0 0 0 0 0 0 

 

Year 9 target learners working towards Level 4 upon entry to Nayland College (Literacy – Writing): 

Ethnicity 
Target 

Learners 
Total 

Learners 
% of Total 

Accel. 
progress 

Expected 
progress 

Limited 
progress 

NZ European 51 198 26% 26% 26% 48% 
Māori 18 54 33% 20% 30% 50% 
Asian 2 18 11% 50% 0% 50% 
MELAA 5 8 63% 20% 60% 20% 
Pasifika 7 13 54% 50% 33% 17% 
Male 51 139 37% 17% 37% 46% 
Female 34 158 22% 40% 22% 38% 
Diverse 0 0 0 0 0 0 
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Year 9 target learners working towards Level 4 upon entry to Nayland College (Numeracy): 

Ethnicity 
Target 

Learners 
Total 

Learners 
% of Total 

Accel. 
progress 

Expected 
progress 

Limited 
progress 

NZ European 51 198 26% 13% 38% 49% 
Māori 18 54 33% 0% 88% 12% 
Asian 2 18 11% 0% 0% 100% 
MELAA 5 8 63% 0% 0% 100% 
Pasifika 7 13 54% 0% 0% 100% 
Male 51 139 37% 2% 48% 50% 
Female 34 158 22% 16% 24% 60% 
Diverse 0 0 0 0 0 0 

 

Year 10 target learners working below expectation (Reading): 

Ethnicity 
Target 

Learners 
Total 

Learners 
% of Total 

Accel. 
progress 

Expected 
progress 

Limited 
progress 

NZ European 35 205 17% 5% 27% 68% 
Māori 26 51 51% 8% 7% 84% 

Pasifika 3 9 33% 50% 50% 0% 
MELAA 3 4 75% 0% 77% 33% 
Asian 2 14 14% 0% 50% 50% 
Male 38 155 25% 0% 36% 64% 

Female 31 130 24% 14% 18% 68% 
 

Year 10 target learners working below expectation (Numeracy): 

Ethnicity 
Target 

Learners 
Total 

Learners 
% of Total 

Accel. 
progress 

Expected 
progress 

Limited 
progress 

NZ European 35 205 17% 14% 46% 40% 
Māori 26 51 51% 4% 17% 79% 

Pasifika 3 9 33% 0% 50% 50% 
MELAA 3 4 75% 0% 33% 77% 
Asian 2 14 14% 50% 0% 50% 
Male 38 155 25% 5% 17% 78% 

Female 31 130 24% 25% 15% 60% 
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Target 2: That 80% of year 11 students identified as ‘at risk’ of not achieving, gain level 1 in 2023. 
 
Using year 10 tracking data we have identified a group of year 11 students who are at risk of not achieving 
level 1 in 2023: 
 

Ethnicity 
Target 

Learners 
Total 

Learners 
% of Total 

Achieved L1 Did not 
achieve L1 

% Achieved 

NZ European 85 285 30% 54 31 66% 
Māori 32 85 38% 13 19 40% 

Pasifika 2 4 50% 2 0 100% 
MELAA 4 8 50% 4 0 100% 
Asian 5 27 19% 3 2 60% 
Male 73 194 38% 38 35 52% 

Female 55 216 25% 38 17 70% 
Diverse       

 
Students that left school throughout the year, without Level 1: 
 

Ethnicity Left without 
attainment 

NZ European 45 
Māori 8 
Asian 4 

Pasifika 0 
MELAA 2 

Male 27 
Female 34 
Diverse  

 
 
Target 3: That all target learners in years 12-13 will achieve NCEA Level 2 by the time they leave school. 

Using NCEA Level 1 achievement data, including the number of literacy and numeracy credits gained, we have 
identified a group of year 12/13 students who are at risk of not achieving NCEA Level 2: 

Ethnicity 
Target 

Learners 
Total 

Learners 
% of Total 

Achieved L2 Did not 
Achieve L2 

% Achieved 

NZ European 59 421 14% 41 18 70% 
Māori 22 73 30% 16 6 73% 
Asian 2 31 6.5% 2 0 100% 
Pasifika 1 7 14% 3 0 100% 
MELAA 2 23 9% 2 0 100% 
Male 45 245 18% 32 13 71% 
Female 42 311 14% 30 12 72% 
Diverse       
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Target 4: Whole school NCEA targets as listed: 
 

 Year 11 Year 12 Year 13 

 Level 1 Level 2 Level 3 UE 
2018 73.3 80.6 68.2 34.9 
2019  79.3 74.9 62.0 38.0 
2020  74.7 89.0 75.6 58.0 
2021 80.5 82.9 73.8 45.3 
2022  75.6 87.0 73.7 44.0 
2023 (target) 80.0 90.0 75.0 50.0 
2023 (actual) 74.9 88.5 76.5 49.7 

 
 
 

Literacy and Numeracy Common Assessment Activities 
 
2023 Literacy and Numeracy Common Assessment Results  

In 2023 we entered Year 10 students into the Literacy Reading, Literacy Writing and Numeracy Common 
Assessments (CAAs) if they met the recommended threshold (e-asttle measurement of 4P or higher). There 
were some exceptions made to this rule, particularly for the Numeracy CAA. This is reflected in the results.   
The Achieved and Not Achieved percentages represented below are only of students who were entered. 
Students who reach the threshold for entry are likely to achieve.   
Percentage Entered is included to show the disparity in opportunity to access the test by demographic. Māori 
students are less likely to be at the threshold for entry by year 10 than non-Māori.  
This data does not include international students or students from the Learning Support Centre (Special ed 
class).   
In 2024 we are entering both year 10 and 11 students into the Literacy Reading, Literacy Writing and 
Numeracy CAAs if they meet the recommended threshold (e-asttle measurement of 4P or higher).  
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Literacy Reading US 32403  
 
Demographic  Achieved (A) Not Achieved (NA) Percentage Entered Percentage not 

entered 
Whole Cohort  98% 2% 65% 55% 
Māori  93% 7% 48% 52% 
Non-Māori  99% 1% 31% 69% 
 

 
Literacy Writing US 32405  
 
Demographic  Achieved (A) Not Achieved (NA) Percentage Entered Percentage not 

entered 
Whole Cohort  85% 15% 48% 52% 
Māori  67% 33% 36% 64% 

Non-Māori  88% 12% 50% 50% 
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Numeracy US 32406  
 
Demographic  Achieved (A) Not Achieved (NA) Percentage Entered Percentage not 

entered 

Whole Cohort  72% 72% 73% 27% 

Māori  66% 33% 51% 49% 

Non-Māori  73% 27% 76% 24% 

 

 

 
 
 

Junior Achievement Summary 
 

Next steps 
There has been a focus on literacy throughout 2023 which will continue this year and beyond. Students who are 
starting year 9 working below expected levels in literacy struggle to access the whole curriculum. Literacy 
deficits contribute to poor achievement in numeracy. It is disappointing that too few target students  made 
expected or accelerated literacy and numeracy progress in 2023.  
The introduction of the new literacy requirements for NCEA level 1 through the Common Assessment Activities 
has led to a focus on developing coherent literacy pathways throughout the Kahui Ako. We now have in place a 
framework for all learning areas to teach literacy strategies consistently across the school and work has been 
done on incorporating literacy teaching into curricula in all learning areas. We are also strengthening our literacy 
support processes using a ‘three tiered’ approach which should better identify and support students in need of 
intensive interventions. A focus for this year will be to strengthen understanding of numeracy teaching 
opportunities across the curriculum and ensure consistent language and practice around numeracy.  
 
A significant amount of work has gone into the redesign of the year 10 curriculum which is being fully 
implemented in 2024. The aims of this are to provide greater choice and agency for learners, to increase 
engagement, to incorporate a more localised and responsive curriculum and to prepare learners for their next 
steps into NCEA level 1. Evaluation of this change and the impacts on engagement and achievement are the 
agreed focus of our partnership work with Education Review Office to 2026.  
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Actions: 
• Strengthening of classroom routines across the school including the adoption of our amended cell 

phone procedures in line with government policy 
• Embedding the school wide ‘waka’ system 
• Ensuring learning and pastoral teams are using current SOAR and the Nayland College Teacher Profile 

data to determine actions linked to the termly focus.  
• Restorative practice strategies are strengthened, including positive and restorative conversations and 

how to respond to unproductive behaviours. 
• Consistent use of SOLO framework across the school as a curriculum design, an assessment for 

learning tool and to track and report on junior student progress. 
• PLD focus on strengthening and further incorporating literacy and numeracy strategies across the 

school. 
• The introduction of a ‘Junior achievement lead’ position to track literacy and numeracy achievement, 

identify target learners and ensure appropriate strategies and interventions are applied accurately and 
promptly. 

• Ongoing development of strong relationships with Ngāti Koata, local iwi and whānau working in 
partnership to inform and make decisions about school life. 

• Focused PLD for staff on developing cultural capabilities including Te Reo and tikanga Māori and 
developing understanding of mātauranga Māori and local pūrakau. 

• A review of careers education within learning and curriculum areas with a view to strengthening this 
to improve students’ understanding of progressions after school. 

• A commitment to providing co and extra curricular opportunities to broaden students’ horizons and 
support well-being and encourage attendance at school (including opportunities for student 
leadership). 
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NCEA Achievement  

  

 
 

 
 
Level 1: Decreases by <1%. (National trend is significant decrease particularly at level 1) 
Level 2: Increases from 88.5% to 86.6% 
Level 3: Increases from 73.7% to 76.5% 
UE: Increases from 45.7% to 49.7% 
Five year trends are positive across the board particularly when considered against national trends.  
 



 
 

Page | 11 
 

 
 
 

 
 
 
 
 

Māori Achievement 
Nayland College Māori students achieve well when compared with national average achievement levels. 
However, when compared against all Nayland College leaners it is clear that significant achievement 
disparities remain. Decreasing this disparity and improving outcomes for Māori learners is a schoolwide focus 
for 2024.  
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Māori Learners – Male and Female Achievement 
Breakdown of Māori achievement by gender reveals some notable points. Māori boys achieve well at NCEA 
level 2. This could be explained by the individualised pathways which are available at level 2. Māori girls are 
achieving at significantly higher rates than Māori boys. No Māori boys achieved the UE qualification in 2023.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Retention of Māori Students 
Analysis of achievement data shows that as we move further through the senior years the numbers of Māori 
learners become very small. Retention of Māori leaners and particularly Māori boys is a priority focus for 2024.  
 

 Level 1  
(Year 11) 

Level 2  
(Year 12) 

Level 3  
(Year 13) 

Total Māori learners at enrolment in year 9 93 71 62 
Total retained at assessment year 87 48 21 
Retained girls 46 27 14 
Retained boys 41 21 7 
Difference (I.e. students who have left) since year 9 6 23 41 
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Achievement by Gender 
The gap between boys and girls has reduced. At NCEA level 2 last year boys outperformed girls for the first 
time. A notable exception is at the UE level where girls continue to significantly outperform boys.  
 
 
 
 
 
 
 
 
 
 

  
 
 
 
 

 
 
 
 

Endorsements 
Endorsement rates were higher than 2022 at Levels 2 and 3 but lower at Level 1. Supporting students to have 
high expectations and aim for endorsements remains a focus in 2024.  
 

 2022 2023 Nat Av Vs Nat Av 
L1 M 32.0 24.9 31.9 Well below 
L1 E 19.9 15.9 16.8 Below 
L1 ME 51.9 40.8 48.7 Well below 
L2 M 22.2 26 23.8 Above 
L2 E 17.9 15.6 14.8 Above 
L2 ME 40.1 41.6 38.6 Above 
L3 M 16.3 20.4 25.9 Above 
L3 E 15.5 16.8 13.7 Below 
L3 ME 31.8 37.2 39.6 Below 
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Scholarships 
NZQA scholarship statistics: 

Nayland College students achieved a total of 22 scholarships. 12 students achieved scholarships with several 
students attaining 2 scholarships and one student gaining 6 scholarships and an NZ ‘Outstanding Scholar’ 
award.  
 

Year Nayland College Nelson College Waimea College 
Nelson College 

for Girls Garin College 
Motueka High 

School 
2023 22 2 4 4 0 0 
2022 18 1 6 1 6 1 
2021 8 9 11 2 7 4 

Total 48 12 21 7 13 5 
 
 
 

Attendance  

 
  
 
 
 
 
 
  
 
 
 
 
There is an obvious correlation between attendance and achievement, although there continues to be a trend 
of students achieving their qualification with less than 85% attendance, particularly at levels 2 and 
3. Attendance at year 13 remains a concern. We will investigate the possibility of introducing flexible learning 
options at this level to accommodate those students who seem able to manage their learning with less in 
class contact time.  
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Year 13 gaining Level 2  

   2019 2020 2021 2022 2023 

Nayland College  91.5 93.1 97.1 96.0 96.1 

National Co-Ed Average  89.1 89.4 88.9 87.8 90.3 

  
This is a very positive statistic, showing that students that remain with us until year 13 are very successful at 
leaving with at least a Level 2 qualification. 
 
 

 

Internal versus external assessment  

 
Achievement:  

  
Internal  
   

External  
   

   2020  2021  2022  2023  2020  2021  2022  2023  
Level 1  84%  88%  80%  87%  68%  74%  49%  58%  
Level 2  83%  86%  77%  90%  61%  57%  56%  61%  
Level 3  83%  88%  77%  88%  57%  55%  47%  50%  
  
Exam absence rate:  

  2020  2021  2022  2023  
Level 1  13%  8%  10%  10%  
Level 2  13%  18%  20%  14%  
Level 3  18%  21%  33%  21%  
  
Total number of entries:   
  Assessment type 2020  2021  2022  2023  
Level 1  Internal 65%  77%  63%  70%  

External 35%  23%  37%  30%  
Level 2  Internal 82%  83%  79%  81%  

External 18%  17%  21%  19%  
Level 3  Internal 75%  75%  76%  75%  

External 25%  25%  24%  25%  
  

• Achievement rates for internal assessment have increased significantly to 2021 levels   
• External achievement rates have increased at each level  
• Fewer students missed exams at Levels 2-3  
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University Entrance 
 

 
 
An analysis of Year 13 students that gained a previous excellence at Level 2 is positive:  
 
Did not achieve Level 3  4  
Achieved Level 3  6  
Achieved with Merit  6  
Achieved with Excellence  25  
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Senior Achievement Summary 

 
Level 1 
NCEA level 1 results dropped by just under 1% against 2022 numbers. When considered against the national 
picture which was a significant decline in achievement levels at NCEA level 1 this is a relative positive. As the 
new NCEA level 1 achievement standards are implemented this year we will be watching the impact on 
achievement carefully. Tracking literacy and numeracy achievement is also a priority to ensure students have 
the maximum opportunity to gain this vital step which is required for any level of NCEA achievement. The 
introduction of our newly accredited Foundation Skills Certificate course will ensure that students who 
struggle to gain the literacy and numeracy co-requisites are able to gain a certificate which can be recognised 
by employers and alternative course providers.  
 
Level 2 
NCEA level 2 results were strong both in comparison to previous years and to national and equity averages. 
Considerable work has gone into designing and delivering courses at level 2 which are flexible and fit student 
needs. The Pathways course, Trades Academy and Gateway programmes all support students looking for 
vocational rather than traditional academic pathways. Our data also tells us that most of our students remain 
to complete year 12 and that some will leave before or during year 13. Therefore a focus on ensuring 
maximum numbers of students achieve the meaningful level 2 qualification has been a priority for some time.  
 
Level 3 and UE 
Our Level 3 and UE results both saw a pleasing increase in 2023 once again against a backdrop of decline in 
the percentage of students achieving both of these qualifications nationally. Careful course guidance and close 
academic tracking likely had a significant impact here. Staff have also worked hard to support students who 
struggle with regular attendance. Sometimes a careful balance is struck between in class learning and out of 
class support through online resources, hub or home study and individual guidance from teachers.  
 
Next Steps 
 
As we move into the implementation of the new NCEA standards there is lots to do. New NCEA level 1 
standards are being used for the first time this year so careful review of these as well as monitoring of 
students’ achievement of literacy and numeracy requirements will be important. As a school and despite 
national concerns around the rollout of support materials our staff feel well prepared for these changes. Our 
focus on prioritising literacy and numeracy will continue to ensure students are supported to achieve these 
foundations for all NCEA achievement.  
We have noted increasing numbers of students leaving school before attaining formal qualifications. 
Investigation of the reasons behind these choices will inform future course design to try and cater better for 
these learners at school.  
 
Actions: 

• SLT and HOLAs have engaged teaching staff in unpacking achievement data from all standards in all 
courses. A structured approach has been used with a focus on agentic discourse. 

• Poorly performing standards and courses will be urgently reviewed. 
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• The process of designing senior courses which fit the needs of our learners will be strengthened. All 
learning areas should be providing courses which cater for all students – not just those on traditional 
academic pathways. 

• Ongoing PLD around cultural capability including Te Reo and tikanga Māori and local contexts and 
pūrakau to ensure mana ōrite mo te mātauranga Māori (equal prioritising of Māori knowledge 
systems and contexts) 

• Ongoing PLD focus around supporting literacy and numeracy teaching into senior level courses 
• The newly developed Foundation Skills course to be carefully monitored for impacts on student 

engagement and achievement. This could potentially be expanded to two classes at level 1 in 2025 
and a level 2 programme to be investigated.  

• Exit surveys and interviews to be conducted to determine reasons for students leaving. This 
information to be considered in designing courses for 2025. 

• Data tracking processes to be refined taking into account the new literacy and numeracy co-requisites 
and NCEA level structure. 

• Careful preparation of students for new external assessments at NCEA level 1. Externals have lower 
achievement rates than internal assessments.  

• Keep-up and catch-up school run to support students at risk of falling behind. 
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STRATEGIC AIM MONITORING: SUCCESS 
 

To ensure that all students strive for personal success and leave Nayland 
College ready for their next steps in the world. 

 
Te Kāhui Ako o Ōmaio ki Tāhunanui theme: Developing cultures of agency. 

 
 
  
 

 

Annual objectives 2023 

1.1 That course construction and delivery maximises opportunities for 
students to achieve 

1.2 That academic mentoring processes empower students to make 
independent choices about their learning. 

1.3 That staff are continuing to prepare for the new National Certificate 
of Educational Achievement framework to promote success. 

1.4 Students are well prepared to achieve success in literacy and 
numeracy standards. 

1.5 Staff are engaging with the curriculum refresh change process. 
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Implementation / Action Evaluation 
Action: By when? By whom? Outcomes 

(Success 
criteria/Behaviour):  

Monitoring: 

Meet with HOLAs individually 
to analyse course data, 
particularly around UE and 
level 3 courses. 
 

Term 1 Line leaders 
(DWN) 

Learning areas are fully 
aware of 
achievements, 
progress and 
opportunities for 
improvement. 

Emphasised digging deeper into 
underperforming courses to make changes 
and noted strong processes taking place in 
some learning areas around interrogating 
course data.  
SLT met with HOLAs to discuss data, result 
analysis and next steps to improve courses. 
SLT shared feedback from learning areas at 
SLT meetings. 
HOLAs presented board reports to SLT and 
Board Presiding Member in Term 2. 
 

Ensure level one courses 
offered for 2024 meet the 
new NCEA changes and the 
learning needs of all students. 

Term 1 HOLA and 
line leader 

All courses will be 
designed and 
structured appropriate 
to the learning needs 
of students. 
 

First NCEA day gave staff time to dig deeper 
into new NCEA Level 1 courses. Significant 
work in learning areas to prepare new L1 
courses in line with NCEA changes and 
learning needs of students. New courses 
loaded into SchoolPoint in time for subject 
selection. 
 

Professional development 
provided for staff around 
literacy across all learning 
areas. 

Throughout AST (Lit), 
WST, SCT, 

SLT 

Staff are more 
confident and 
competent in delivering 
literacy strategies 
across the curriculum. 

Thursday morning PLD sessions were 
provided by CVR. 
Bookable specialist support made available 
to HOLAs for learning areas meetings.  
Whole staff PD session by CVR in Term 3 
around literacy strategy supports. 
 

Develop and implement a 
bank of common use 
strategies for literacy and 
numeracy. 
 

Throughout AST (Lit), SLT Staff have access to a 
range of resources to 
support literacy 
learning. 

As above. 
Strategies shared with staff via weekly 
EdNa update (staff notices) and online staff 
handbook. 
Some learning areas working through 
additional PD support around literacy. 
 

Professional development 
provided for staff around 
numeracy across all learning 
areas.  

Throughout WST (Num), 
SCT, SLT 

Staff are more 
confident and 
competent in delivering 
numeracy strategies 
across the curriculum. 

DWN met with JWR around across school 
plans.  
Module proposal template included SOLO, 
literacy, numeracy, achievement outcomes 
and Mātauranga Māori.  
 

Staff continue to prepare for 
upcoming level two and three 
NCEA changes. 
 

Throughout RTL, NLM Staff are more 
confident and 
competent in delivering 
new NCEA standards. 

NLM & RTL attended Principal’s nominee 
day.  
Long waits for decisions and  
communication from MOE caused delays for 
staff.  
L2 & L3 standards deferred by a year. Focus 
this year on preparing for L1. 
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Opportunities to engage in the 
curriculum refresh programme 
are offered regularly.  
 

Throughout SLT Staff know and 
understand the draft 
curriculum refresh 
framework.  

Feedback form available - SLT to add 
feedback.  
Staff attended MOE info day early Term 2.  
TOD aimed to present and align changes. 
Learning areas using curriculum refresh 
document to build their Y10 modules.  
Aotearoa Histories made good progress 
with ABT working to support. 
BWA & HBS met with Kurahaupō re possible 
PLD hours with a plan to work with SLT and 
Board initially, then HOLAs on culturally 
responsive practice. Note: In alignment with 
COP project. 
 

Review academic mentoring 
process to ensure it meets 
current research and best 
practice. 
 
 

Term 1 HBS Students are better 
prepared and 
supported to meet 
their own learning 
goals. 

Some changes made to the reporting 
framework for 2023 including swapping 
achievement conferences and subject 
interviews around.  
Targeted academic catch up meetings for 
Y11-13 with Careers/Kaiarataki took place 
in Term 3. 
Working towards a SOLO framework for 
reporting for 2024. 
  

Review online reporting 
processes.  

Term 1 HBS Reporting to parents is 
more consistent and 
simplified for staff. 

Worked on sorting kamar double entry to 
better support live reporting. Created 
guidelines to support staff in writing 
comments.  
HBS met with reporting working group 
which resulted in a slight change to the 
format of traffic light reports. Online reports 
may align to SOLO indicators moving 
forward.  
Working group met again, resulting in a shift 
to using ‘effort grades’ in kamar for 2024 in 
place of traffic light reports. 
 

Stocktake the current use of 
SOLO and grow towards 
embedding more as a 
pedagogical tool within the 
school.  

Term 2 BWA, CGR Staff know and use the 
SOLO taxonomy in 
their teaching and 
learning programmes. 
 

Implemented as part of the unit planning 
template. 
Met with new reporting group to look at 
how it can be used in future reporting. 
Decision made that all junior modules 
should be using SOLO.  
Stocktake last year showed that it is being 
used across all learning areas.  
SOLO PD was made available for learning 
areas to book on Thursday mornings. 
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STRATEGIC AIM MONITORING: OPPORTUNITY 
 

A wide-range of authentic and culturally-rich opportunities both within 
and extra to the curriculum empower all learners to be treaty partners 

and global citizens. 
 

Te Kāhui Ako o Ōmaio ki Tāhunanui theme: Developing a local curriculum. 
 

 
 

Annual objectives 

2.1 Place and culturally responsive pedagogies, including Matauranga 
Māori, in conjunction with Ngati Koata, and other iwi, are embedded 
across all learning areas. 

2.2 That our new junior curriculum is embedded with smooth transitions 
and clear links across and within learning areas. 

2.3 To further develop and maintain learning programmes in partnership 
with our iwi, hapū and whānau that reflect New Zealand’s cultural 
diversity and, in particular, the unique position of Māori as tangata 
whenua. 

2.4 To support engagement in global citizenship and sustainability. 
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Implementation / Action Evaluation 
Action: By when? By whom? Outcomes 

(Success 
criteria/Behaviour):  

Monitoring: 

Matauranga Māori PLD will be 
provided throughout the year.  

Throughout  BWA Culturally responsive 
pedagogies are used by 
all staff through 
authentic meaningful 
contexts. 

Thursday PLD sessions included workshops 
on Mātauranga Māori. Staff haka practice 
took place at briefings. 
Lara Hania ran after school fortnightly 
sessions. 
COP project focused on supporting. 
 

Junior structural changes 
around core and module 
programmes are confirmed for 
2024. 

End of 
Term 1 

SLT A more integrated, 
relevant and 
meaningful curriculum 
is implemented in the 
junior school to 
enhance student 
engagement, wellbeing 
and achievement. 

Year 10 curriculum restructured to allow for 
core modules. Core subjects designed a 
range of modules for students to choose 
from. Year 10 core modularisation going 
ahead in 2024.  
 

GaTE processes are 
strengthened and enhanced 
across all levels of the school.  
 

End of 
Term 1 

SLT All students have 
enriched learning 
experiences across the 
curriculum.   

Working group met to review processes. 
GBD led GaTE and enrichment support. 
GaTE register updated. PD sessions on 
giftedness to come. Include EME Awards in 
portfolio. 
Scholarship for PE – discussions in 
progress. 
Work to support new module development 
took place throughout the year.  
 

Local iwi are engaged in 
curriculum design and 
development.  
 

Ongoing BWA, DWN School plans are 
developed within a 
culturally responsive 
context with input from 
Ngāti Koata and other 
iwi when appropriate. 

Conversations with local iwi took place 
throughout the year. Around 300 teaching 
staff from the Kahui Ako attended a 
conference on 1 Sept with Melanie Riwai-
Couch, Niho Taniwha team, Hayley 
Pemberton, Shep Hepara.  Consultation 
took place at Matariki Celebration evening. 
Ngāti Koata PLD in September holidays??. 
Met with Kurahaupō PLD provider. Ngāti 
Koata provided optional PLD for staff in 
January. 
 

The Rūnanga Mātua is 
embedded and strengthened. 
 

Term 2 DWN, BWA Whānau are included in 
the life of the school. 

Meetings took place in terms 1 and 4, 
cancelled in terms 2 & 3.  
 

Sustainability and global 
citizenship initiatives are 
monitored and strengthened 
across the school. 
 

Throughout GMR, MRN The sustainability and 
global citizenship policy 
is embedded. 

Waste busters week took place in T1. 
Tautīnei environmental group met regularly. 
Students made inserts for rubbish bins to 
separate organic vs inorganic. Tautīnei 
group reported to the Board in T3. 
Silver EnviroSchools Award presented to 
Nayland College. 
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STRATEGIC AIM MONITORING: AKO 
 

To inspire all learners through positive relationships and effective teaching 
and learning practices. 

 
Te Kāhui Ako o Ōmaio ki Tāhunanui theme: Sharing of best practice. 

 
Annual objectives 

3.1 ‘Nayland College Teacher (NCT) Profile’ practice is embedded in the 
culture of the school. 

3.2 Continue to strengthen learning support processes to provide safe and 
accessible learning to all students. 

3.3 Supplementary programmes strengthen learning connections and 
academic mentoring relationships across the school. 

3.4 A Te Ao Māori class is established in Year 9. 
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Implementation / Action Evaluation 
Action: By when? By whom? Outcomes 

(Success 
criteria/Behaviour):  

Monitoring: 

Ensure learning and pastoral 
teams are using current SOAR 
and Nayland College Teacher 
Profile data to determine 
actions linked to the termly 
focus.  
 

On-going HOLAs, 
Kaiarataki, 
Ahorangi, 

SLT 

Schoolwide actions are 
responsive to the data 
and identified needs.  
 

Ahorangi went through SOAR observations 
in junior core classes, linked in to core class 
conferences. 
Reflection room data was collected for 
analysis and preventative strategies going 
forward. 
Student hauora committee met and 
organised student wellbeing week. 
Looking to gather student feedback around 
hua rewards. 
Monitored teacher use of hua rewards with 
regular encouragement. 
Waka captains supported running 
assemblies. 
Pastoral teams reviewed and used data 
regularly. 
 

Establish a Te Ao Māori class 
in Year 9 (Te Whakakitenga) 

Term 1 BWA A successful Te Ao 
Māori class is 
established.  
 

‘Te Whakakitenga’ established in 2023 with 
some staff changes in term two.  
Positive feedback from whānau around the 
transition from Intermediate into College.  
Rūnanga Mātua interested in seeing the 
programme carry on through the year levels 
as a potential model for a permanent 
bilingual immersion programme. 
Reviewed towards the end of the year and 
decided not to continue in 2024. 
 

Strengthen the ARA class 
processes with increased 
whānau involvement and 
support.  
 

Term 1 BWA Students in the ARA 
class are successful at 
meeting their own 
learning goals. 

Whānau hui and dinner took place as part of 
working more closely with whānau. 
Specific Kaiarataki in charge of overseeing 
and supporting the ARA class.  
Took action to establish a ‘Foundations 
Class’ based on Ashburton College model 
for 2024. 
 

Increase classroom 
observations and coaching in 
line with the Nayland College 
Teacher Profile. 
 

Throughout All Staff are using 
relational pedagogical 
approaches within the 
classroom 

Observations took place throughout the 
year. Ahorangi team meetings planning for 
more impact coaching to take place next 
term. Will still be a priority in 2024. 
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Thursday morning PLD 
sessions are used effectively 
to ensure that teachers are 
fully supported around all 
aspects of teaching practice 
and national/school priorities.  
 

Throughout SLT, RTL, 
SCTs 

Teachers are 
supported to 
professionally develop 
their practice in line 
with national and 
school goals. 

Targeted sessions provided  on Literacy, RP, 
Mātauranga Māori, along with Learning Area 
time to focus on NCEA implementation and 
NZC refresh. Term 2 saw more LA time for 
curriculum design work, and the opportunity 
to “book an expert” to visit meetings.  
PLGs took place 2x per term to share 
practice and professional growth in cross 
curricular teams. 
Intentional focus on guided structure took 
place in Term 4. 
 

Promote cultural-competency 
teaching and training for 
students and teachers.  
 
 

Throughout SLT, BWA All teachers are 
committed to 
inclusivity and 
improving their cultural 
capabilities. 

BWA ran Thursday PLD sessions in term 
one.  
Lara Hania supported with running a ‘Te Reo 
101’ course. Ngāti Koata PLD and Kāhui Ako 
conference in term three. 
Met with Kurahaupō in Term 4. 
 

Senior electives are 
strengthened as part of the 
Puna Ako programme with 
more emphasis on extending 
and supporting classroom 
learning activities.  
 

Term 1 HBS Senior students 
experience a range of 
engaging electives. 

Senior electives ran during Puna Ako in 
terms two and three. 

Substantial building projects 
are successfully managed to 
minimise impacts on teaching 
and learning. 
 

Throughout JHL, DWN, 
NLM, BCD 

Learning spaces 
continue to be available 
during construction 
processes. 

Building projects delayed so minimal impact 
on teaching and learning. Library shifted 
towards the end of the year and 
weathertightness project began to reclad 
library building. Will be ongoing in 2024. 
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STRATEGIC AIM MONITORING: RESPECT 
 

To develop an inclusive and equitable learning community through 
valuing and nurturing our hauora. 

 
Te Kāhui Ako o Ōmaio ki Tāhunanui theme: Promoting wellbeing for all. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Annual objectives 

4.1 PB4L tiered framework used effectively across the school. 
4.2 Staff competently utilise restorative practice strategies within 

our SOAR values framework. 
4.3 Student leadership opportunities are expanded. 
4.4 Targeted learning programmes are strengthened to cater for 

diverse learning needs. 
4.5 A new waka structure is implemented. 
4.6 Student attendance is improved. 
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Implementation / Action Evaluation 
Action: By when? By whom? Outcomes 

(Success 
criteria/Behaviour):  

Monitoring: 

Establish and implement 
consistent classroom routines in 
the junior school. 
 

Term 1 All Students have a more 
consistent experience of 
lessons and expectations. 

Classroom routines emphasised and 
implemented at the start of the year.  
Staff show & tell sessions took place 
during briefings around their ‘do now’ 
routines.  
Looking to tighten up landing/exit 
routines for 2024, with structured 
routines across all year levels, not just 
juniors. 
 

Establish and implement new 
waka structure.  

Term 1 SLT Students are more 
engaged in the ‘school 
within a school’ waka 
system. 

Waka system implemented at the 
start of the year and ongoing work 
throughout the year to strengthen and 
embed the waka system and the 
culture around it. Lengthy process to 
work with staff and students to design 
waka logos. Due to be released March 
2024. 
Waka assemblies took place and waka 
competitions ongoing  throughout the 
year. 
 

Implement a range of 
attendance strategies to 
improve attendance across the 
school.  
 

Term 1 SLT, DWN Attendance is improved 
across the school. 

Multiple strategies implemented 
which saw an improvement in 
attendance data. 
Timebacks made a difference in junior 
school. Also incentives for classes 
doing well.  
Sought feedback from students 
regarding reasons for poor attendance 
and/or lateness. 
Targeted responses followed up 
individual students. 
 

Restorative practice strategies 
are strengthened, including 
positive and restorative 
conversations and how to 
respond to unproductive 
behaviours. 
 

Ongoing WSTs, TOY, 
HBS, RTL, 

Teachers are consistently 
using Tier One strategies 
and accessing appropriate 
support. 

Restorative practice PLD lined up for 
Term 3. 
Greg Jansen worked with SLT on 
adjusting Tier 3 formal restorative 
meetings (previously called pre-
suspension meetings) to have a more 
RP lens. Worked with HOLAs by 
appointment around RP approach to 
leading teams and met with SLT to 
support and ensure RP processes are 
culturally responsive. 
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Strengthen staff understanding 
of SOAR/PB4L through 
consistent and regular 
messaging. 

Term 1 RTL, BWA, 
HBS, TOY, 
Kaiarataki, 
Ahorangi, 

SCTs 

Regular and effective 
teaching of SOAR 
behaviours and 
expectations are visible.  

Regular reminders given to staff re 
giving out hua tickets, particularly to 
include senior students. 
Looked at further ways to reinforce 
and remind students of our values e.g. 
screen in assembly with SOAR values. 
T3 link PB4L with Hauora Committee 
and gaining further student voice re 
wellbeing – e.g. reasons for poor 
behaviour linked to wellbeing. 
PB4L expo early T3 to gather ideas 
and share with other schools. 
Committees to include a message 
around SOAR in amongst their other 
presentations at waka assemblies. 
Start with Hauora. 
 

Embed the new hua reward 
system.  

Term 1 TOY, RTL, 
BWA 

Students are motivated to 
use the new digital reward 
system to improve learning 
behaviours.  

Hua reward system worked well with 
students able to use hua rewards to 
purchase items from the ‘SOAR Store.’ 

Embed and strengthen Kaikōhau 
on-site learning centre 
(9O4/10O4).  

Throughout  TOY, HBS Students at risk of Tier 3 
behaviours are able to be 
successfully integrated and 
engaged on-site. 
 

Internal review and reflections 
completed Term 1. External review 
took place Term 2. Decision to 
discontinue in 2024. 
 

Student leadership opportunities 
are further developed and 
strengthened with authentic 
learning opportunities. 

Ongoing GMR Student leadership 
processes are 
strengthened across the 
school.  
 

Student committees ran well 
througout the year. 
Year 12 Regional Leadership Day took 
place in Term 2. Year 10 leadership 
group gathered to work together 
during T3/4. 
 

Waka identity built and 
reinforced through regular waka 
events and activities.    
 

Term 1 GMR, AST Students feel connected 
and engaged within their 
waka. 

Strike action early in the year made it 
difficult to schedule and plan events. 
Work on waka logo design took place 
with interested students during Puna 
Ako electives. 
 

Student leaders take 
responsibility for leading regular 
house assemblies. 
 

Ongoing GMR, AST Students feel connected 
and engaged within their 
waka. 

Student leaders did well leading waka 
assemblies. 
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Sports Data 
 

Percentage of students participating in sport 
All Students Boys Girls 

2021 2022 2023 2021 2022 2023 2021 2022 2023 
39% 32% 34% 40% 31% 35& 38% 32% 33% 

 
 2021 2022 2023 

% of teachers involved in sport (coaching or managing) 27% 19% 25% 

% of teachers coaching sport 20% 10% 16% 

 
 

Kiwisport 
 

• Kiwisport is a Government funded initiative to support students’ participation in organised sport. 
• Kiwisport funding received in 2023 was $36,020.14 (exc GST). 
• This funding was spent on the employment of a Sports Director for 40 hours per week and a Sports 

Coordinator for 25 hours per week for 40 weeks, made possible by a top up from Nayland College of 
$124,013.70 
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T E  A O  M Ā O R I   
 
Te Ao Māori is rich in nature through its long history, through legacy and through its strength of survival and the 
passionate commitment of its people.  Te Ao Māori encompasses not only the lived realities of Māori in a modern 
context, but also the lived realities of all those who have gone before.  Te Ao Māori is a worldview founded on rich 
tradition of kawa (policy, “what we do”), tikanga (correct procedure, “how we do it”), and whanonga pono (values) that 
are connected to both the physical and spiritual realms.    

  
Nayland College acknowledges the importance of protecting this rich history and providing a place whereby Te Ao 
Māori is legitimised, welcomed and appreciated for its unique contribution to the development of the community as a 
whole.  The College accepts its responsibilities under Te Tiriti o Waitangi and values their relationship with local iwi as 
partners in educating all Māori students at the College.  We further acknowledge that to achieve equitable outcomes 
for Māori students, we need to work in partnership with whānau, mana whenua, local iwi and regional/ national Māori 
initiatives.  This includes working in alignment with the following key documents:   
  

• Tātaiako: Cultural Competencies for Teachers of Māori Learners  
• Ngāti Koata Trust Strategic Plan  
• Nayland College Strategic Plan  

 
Nayland College illustrates our commitment to Te Ao Māori through:  
  

• Development and resourcing of Culturally Responsive and Relational school wide Professional 
Development (Cognition Education)  

• Provision of Māori representation in school leadership roles, including but not limited to the Board of 
Trustees and Student Leadership Team 

• Māori representation throughout school structures which has the ability for Māori authority (i.e. self-
determination) or wider consultation with Māori communities 

• Encouraging strong Māori student leadership throughout the school  
• Continual focus on developing equity for Māori students, through a focus on resourcing, relational 

pedagogy, meaningful student pathways and equitable student achievement  
• Continual focus on developing and promoting cultural self-determination through the availability of 

school programmes that support Māori students to understand who they are as Māori, and the unique 
position that they bring to this world, that is:  Māori students achieving as Māori  

• Implementation of an integrated Hui Taurima Year 9 teaching and learning programme. The Hui Taurima 
provides opportunities for senior leadership in tikanga me te reo Māori, and for Nayland College staff 
and students to work with mana whenua 

• Provision of professional development opportunities for staff members to increase their understanding 
and skill in te reo me ōnā tikanga Māori 

• Creating opportunities for contextual learning for the school community through regular participation in 
Māori events (local, regional, national)  

• Encouragement and recognition of the use of te reo me ōnā tikanga Māori within day-to-day school life, 
and in representation of school at external activities/ events  

• Development of a place responsive curriculum that emphasises an understanding of local history and 
cultural significance of our environment   

• Inclusion of Te Tiriti o Waitangi into the curriculum across a number of learning areas 
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• Māori achievement set as a mandatory learning area goal, with regular progress reporting; and,  
• Inclusive communication with whānau supporting them to understand how the College works, and what 

they can do to increase their child’s achievement.  
 
Nayland College acknowledges the relevance and importance of tikanga Māori and will ensure that correct 
procedures are followed at school events, including but not limited to:  pōwhiri for new staff, students and special 
guests; opening of new buildings; start of close of each school year, and school awards evenings.  
  
Specific programmes offered at Nayland College include:     
  

• Culturally Responsive & Relational School Wide Professional development  
• Hui Taurima (Matariki Celebration of Learning)  
• Kaupapa Māori Student Leadership Group  
• Kapa Haka Group  
• Te Reo Māori instruction (year 9 – 13)  
• Inter-house Haka Competition  

  
Nayland College does not offer full immersion programmes in Te Reo Māori.  However, guidance will be given to any 
parent/ student wishing to pursue this option.  Our College would like to acknowledge the Kura kaupapa Māori within 
Nelson/Tasman area that provide full immersion te reo Māori education and we support these Kura with their 
endeavors.  
 
 

E Q U A L  E M P L O Y M E N T  
 
Nayland College can confirm that we operate a personnel policy that complies with the principle of being a good 
employer.  This policy (including the equal employment opportunities programme) is available to our employees and 
we confirm compliance with that policy. 
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